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NIAS – Nordic Partnership

 “As never before in their long history, universities have become instruments 
of national competition as well as instruments of peace. They are the locus 
of the scientific discoveries that move economies forward, and the primary 
means of educating the talent required to obtain and maintain competitive 
advantage. But at the same time, the opening of national borders to the flow 
of goods, services, information and especially people has made universities 
a powerful force for global integration, mutual understanding and geopoliti-
cal stability.” 

… “Most Americans recognize that universities contribute to the nation’s well-
being through their scientific research, but many fear that foreign students 
threaten American competitiveness by taking their knowledge and skills 
back home. They fail to grasp that welcoming foreign students to the United 
States has two overriding positive effects: first, the very best of them stay in 
the States and – like immigrants throughout history – strengthen the nation; 
and second, foreign students who study in the United States become ambas-
sadors for many of its most cherished values when they return home. Or at 
least they understand them better. In America as elsewhere, few instruments 
of foreign policy are as effective in promoting peace and stability as welcom-
ing international university students.”    -- Yale University President Richard 
Levin (2006) “Universities branch out.”  Newsweek, 21 & 28 Aug 2006,  
pp. 43 & 48.
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Nordic countries and the higher 
education market in Asia

This issue of NIAS Nytt provides us with some interesting insights into the changing 
university scene in Asia. The Nordic universities are also testing this scene. At NIAS, 
we are currently doing a preliminary study for our main sponsor, the Nordic Council 
of Ministers, on the opportunities for promoting Nordic interests through the Nordic 
Triple Helix formula in Asia, jointly with, in this case, Chinese and Indian partners.

What has struck me is that the Nordic universities are extremely active in pursuing 
collaboration opportunities in China and India. They engage in the whole gamut of 
academic collaboration and exchange as well as student exchange. Some have set up 
joint courses and programs, even campuses, and we receive considerable numbers of 
Asian students in our universities. Sweden has recorded more than 200 collaborative 
academic projects in India and more than 100 official agreements and MOUs between 
universities in Sweden and China. To some extent, these figures may show only the tip 
of a much bigger iceberg. There are no complete statistics to validate the depth and 
extent of these collaborative arrangements. 

It will be difficult for us to predict what these developments will mean to our socie-
ties, but it is clear from our study that Asia’s higher education market and its institu-
tions will be a factor determining our future. They will be our partners, but also our 
competitors. 

We will increasingly work with partners in Asia to generate new knowledge and 
publish in the best journals, we will deepen our academic networks in all disciplines, 
we will institute new and deeper institutional partnerships offering different types of 
educational programs. But we must also stimulate collaboration with the companies 
from our end of the world that increasingly move R&D activities and facilities to Asia. 
Otherwise, we will sever the ties between university and business that have been vital 
to the success of the Nordic countries, and leave them with our competitors in Asia. 

We have also seen many Asian companies setting up shop in the Nordic countries 
over the years. What is new is that companies from Asia’s emerging economies are also 
coming and some of them consider establishing R&D outposts here. A few have done 
it already. We need their knowledge, and they will need ours. 

We may then ask if Asian universities would also wish to operate here in a longer 
term perspective? Will famous Asian universities join our universities in offering edu-
cational programs here? At this stage, the answer is blowing in the wind.

The new wave of internationalization of universities that sweeps the world will force 
us to rethink our approach to higher education and research. Are we facing the com-
ing collapse of the nationalist approach? Again, there is no clear answer. One thing is 
certain, however, universities are gradually becoming global businesses and to stay in 
business they have to become more and more entrepreneurial without sacrificing their 
core mission: to provide an essential public good. Enjoy your reading!

Jørgen Delman
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Entrepreneurial change & challenges  
in Asian higher education
Bruce Henry Lambert, NIAS

This issue of NIASnytt Asia Insights focuses on Entrepreneurial Change & Challenges 
in Asian Higher Education. Entrepreneurialism is one of the supposedly ‘bold ideas’ 
sweeping universities and regional development offices throughout the world. 
Communities and nations are coming to recognize the economic importance of 
entrepreneurialism and innovation, how these relate to local development, and how 
universities attract, develop and retain key people and resources. New formulas are 
being developed by existing universities, while new providers seek to fill a perceived 
‘service gap’ and bypass old rigidities. Many examples of creative and exciting change 
are described by our authors in this issue of NIASnytt. 

Universities are among the oldest human in-
stitutions in continuous operation, and some 
of their stability of operations stems from a 
hesitancy to embrace contemporary fashion 
trends over tradition. Looking over elapsed 
decades and centuries, however, it is clear that 
universities change substantially. The monas-
tic or religious roots of many top institutions 
are often now nearly forgotten, while new pro-
grams and institutions are regularly created. 
Fundamental change often threatens – over 
the centuries, many generations of scholars 
have worked under threat of funding prob-
lems, curriculum interference by the state, po-
tential loss of job security, etc. Details differ, 
but the basic problems are not at all new.

The higher education industry has differing 
characteristics around the world. The state-
sector has predominated in most European 
nations; and while private non-profit provid-
ers have a long history in much of Asia, they 
are now being joined by for-profit corporate 
universities (a trend already strong in North 
America). Higher education markets almost 
everywhere have been protected and resist-
ant to change, but this is rapidly changing, and 
universities are having to adapt to new compe-
tition from within and outside their borders. 

New private schools are growing up success-
fully both as general comprehensive universi-
ties and in niche markets. Branch campuses 
of foreign universities, and international pro-

grammes taught in English, are multiplying. 
Where the older state universities do not offer 
attractive programs, they are being gradually 
marginalized. Especially with new mobility 
opportunities, top students can more easily 
choose to attend university in a neighboring 
region or a far-away country. Distance educa-
tion is also growing, offering new opportuni-
ties via electronic communications technolo-
gies. 

High-quality and widespread education is of 
great importance for developing a ‘knowledge 
society’ able to cope and thrive. One chal-
lenge is to supply proper teachers, in sufficient 
number. If we assume that formal education 
in schools and universities is a key component 
to success, there should be robust systems for 
training our educators. Some higher educa-
tion systems sidestep that challenge: heavily 
utilizing imported professors or home nation-
als trained elsewhere. Indeed, while the uni-
versity teaching profession is one of the most 
international labor markets in today’s world, 
the profession still has major weaknesses and 
rigidities. In many nations, most of the pro-
fessoriate has no teaching degree; many pro-
fessors have no formal pedagogical training. 
Even top universities tragically assume that 
skilled researchers with the Ph.D. are able to 
teach; and inefficient, boring lectures are far 
too common. A new competitiveness among 
universities promises some improvement.  y
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This issue of NIASnytt is much too small to fully sample the great changes in Asian 
higher education, but each of our authors is a gateway to added detail and wider 
networks. Please follow-up with any of them, or with me (bruce@reorient.com), for 
further information. Aloha & happy reading! 

The contributors to this special issue  

Ahyoung (Chyun) Cho is 
Assistant to the President, Sook-
myung Women’s University. She 
graduated in 1983 from Mount 
Holyoke College (Massachusetts, 
USA) majoring in mathematics, 
and was afterward recipient of 

a National Research Award at the Graduate 
Department of Statistics, Carnegie Mellon Uni-
versity. She also earned the DIP CII from the 
Chartered Institute of Insurance (UK), and has 
worked as an insurance instructor of DIP CII 
in Seoul. Ahyoung Cho is married to Mr. Seung 
Jae Chyun (CEO of LS Global International Co. 
– the largest buyer of copper in Korea). From 
May 2001 she has been Advisor at the Office 
of External Affairs at Sookmyung Women’s 
University (SMU), and since May 2003, Assist-
ant to the President: back office personnel for 
university President Kyungsook Lee’s external 
affairs.

Contact: ahyoung42@hotmail.com

Hitoshi Uno is Professor of Social 
Networks & Organizations, Depart-
ment of Media & Communication 
Studies, Hosei University, Tokyo, 
Japan. He’s done management 
& organization theory research, 
and analysis of organizations via 

network theory. Interests in the underlying 
principles & constructs of Social Phenomena 
have led to work on the cultural anthropol-
ogy of companies: internal relationships, and 
how companies & societies relate to each 
other. From June 2007 he has a sabbati-
cal base at the Creative Industries Research 
Centre (CIR), imagine..,  Copenhagen Business 
School, researching “Japan Cool in Europe” 
- how the contents of Japanese otaku culture 
and so-called “Japan Cool” impact European 
subcultures. This involves monitoring trade in 
contemporary exports such as anime, manga 
(comics), video and computer games. 

Contact: uno@hosei.ac.jp

Mr. Katsuo Sorimachi is President 
of Tokyo University of Career De-
velopment and an Attorney at Law. 
He graduated from the University 
of Tokyo’s Department of Econom-
ics in 1965, passed the CPA Exam 
in 1970, and the National Bar 

Exam in 1978. With the establishment of LEC 
Tokyo Legal Mind in 1979, he endowed the 
legal profession with a revolutionary law study 
program that integrates economic, account-
ing, and management concepts into unified 
curricula. In April 2004, LEC opened Japan’s 
first for-profit university, LEC Tokyo Legal Mind 
University, which in April 2007 was renamed 
Tokyo University of Career Development, and 
now has 860 students studying at 14 campus-
es across Japan.

Contact: intlec@lec-jp.com

Prof. Bruce Henry Lambert has 
bases worldwide: as a NIAS As-
sociate, Senior Researcher; as 
researcher on entrepreneurial uni-
versities at KTH, Stockholm, and 
as a professor for Le Cordon Bleu 
Hospitality MBA in Seoul, Korea. 

His major research interests are strategy, inno-
vation, destination marketing, and quality-of-
life. He’s earned a doctorate from the Uni-
versity of Oxford in Management (Strategy), 
a Master in Economics from Japan’s National 
University of Tsukuba, and a recent Master’s 
in Educational Leadership & Management 
from Stockholm University. He’s been visiting 
professor at institutions worldwide, with wide-
ranging publications. Lambert is founding Chair 
of SIRAP, the Stockholm International Re-
searchers Association, and managing partner 
of Helpnet, a destination marketing consul-
tancy. He’s Hawaiian-American, part Chinese, a 
native Cape Codder, and a permanent resident 
of Sweden who’s lived outside the USA since 
1980. His hobbies include art, innovation, and 
enjoying natural hot springs.

Contact: bruce@reorient.com
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Dr. Paul T. H. Chan is Founder & 
President of HELP University Col-
lege (Malaysia), and Executive Di-
rector of HELP International Corp., 
listed on the Malaysian Stock 
Exchange. An economist by train-
ing, he studied at the University 

of Malaya, McMaster University (Canada), and 
completed his PhD at the Australian National 
University. He has honorary doctorates from 
British and Australian universities. Dr Chan’s 
distinguished academic career includes focal 
work on accreditation and quality assurance 
management. He’s an Auditor of the Australian 
Universities Quality Agency. As an economic 
advisor in Malaysia (& elsewhere in the Asia 
Pacific), Dr. Chan provided significant policy 
inputs to the Malaysian Government Five Year 
Plans and Industrial Master Plan. He assisted 
with constructing the KLSE Composite Index 
(Committee Chairman, 1991-2001). He’s also 
an active experienced entrepreneur.

Contact: paul@help.edu.my

Professor Golam M Chowdhury 
joined the Institute of Business 
Administration (IBA), University of 
Dhaka, Bangladesh, in 1985. He’s 
been Chairman of IBA’s Manage-
ment Consultancy and Manage-
ment Development Programmes, 

and is currently Chair of the IBA Internship 
and Placement Programme, and President of 
the University & Industry Alliance. He earned 
an MBA from Aston Business School, a BS 
(Hons.) in Chemistry from the University of 
North London, a Postgraduate Diploma in 
Management Studies (DMS) from Kingston 
University and the Diploma in Marketing from 
The Chartered Institute of Marketing, UK. His 
research work is in Marketing, Strategic Man-
agement and Organizational Development. He 
consulted for Victoria University of Melbourne; 
Swiss Contact, Swiss Agency for Development 
and Cooperation; World Bank; UNDP; UNICEF; 
UNFPA; and the European Commission. On the 
social front, he’s an active Rotarian currently 
Vice President of Rotary Club Dhaka West. 

Contact: gmc_iba@yahoo.com

Dr Seng Chee Tan is an associate 
professor with Learning Sciences 
and Technologies Academic Group, 
National Institute of Education 
(NIE),
Nanyang Technological Univer-
sity, Singapore.. He is also the 

Associate Dean for Strategy and Pedagogy 
Development in the Foundation Programmes 
Office. He is responsible for strategic planning 
and eLearning pedagogies for foundation pro-
grammes at NIE. His current research inter-
ests include computer-supported collaborative 
learning and science education.

Contact: sengchee.tan@nie.edu.sg

Dr Sylvia Chong is an associ-
ate professor with the Visual and 
Performing Arts Academic Group. 
She is also the Associate Dean for 
Programmes Planning and Devel-
opment in the Foundation Pro-
grammes Office. She is responsible 

for the planning and development of all the 
initial teacher preparation programmes at NIE. 
Her current research interests focus on pre-
paring teachers as well as teacher education 
policy and reform.

Contact: sylvia.chong@nie.edu.sg

Dr Angela F. L. Wong is an as-
sociate professor with the Learn-
ing Sciences and Technologies 
Academic Group. She is also the 
Associate Dean for Practicum and 
School Matters in the Foundation 
Programmes Office. The practicum 

is the teaching practice component of all initial 
teacher preparation programmes at NIE. She 
currently lectures in instructional technology 
and classroom management modules. Her re-
search interests are in learning environments, 
instructional technology and practicum-related 
issues in teacher education.

Contact: angela.wong@nie.edu.sg
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‘Gentle power to change the world’
Ahyoung (Chyun) Cho
Assistant to the President, Sookmyung Women’s University, Seoul, Korea

Sookmyung Women’s University (SMU) was founded in 1906 by Empress Sonheon 
of the Chosun Dynasty; she had the vision and inspiration to establish an institution 
that would educate Korean women to become leaders of our country. Korea’s first 
royal private educational institution for women, SMU has grown as a comprehensive 
university which now enrolls 10,000 undergraduate students in nine colleges and 
3000 graduate students in 13 graduate schools. The many transformations that our 
university has undergone in its history reflect the changes which have occurred in our 
nation as well as in women’s education. 

Since President Kyungsook Lee was in-
augurated as the 13th President of Sookmyung 
Women’s University in March, 1994, she has 
served her Alma Mater for four consecutive 
terms. Sookmyung declared the 2nd Founding 
Movement on February 22, 1995 and opened 
up a new development era. Over the past 
decade to the Centennial year, all members 
of Sookmyung have done their best to real-
ize the vision of making Sookmyung a world-
renowned women’s university, placing our 
graduates in the forefront of the national and 
globalizing world. 

Under the banner ‘Contribute One More 
Semester’s Tuition to Your Alma Mater’, alum-
nae fundraising succeeded in marshalling over 
12,000 participants and raising over KRW 
107,800,000,000 (approx. US$115 million). 
Many spheres of Korean society provided fur-
ther donations, which has led to construction 
of 20 major new buildings, and helped gener-
ate a strong sense of pride in both former and 
present students. 

Prior to the Centennial celebrations in 
2006, SMU fully remodeled the cultural space 
for students, completed Renaissance Plaza, 
improved personnel management of faculty 
and staff, promoted academic–industrial 
relations, and introduced dual-degree pro-
grams with foreign sister universities

Further fruitful outcomes have 
been harvested 
The SMU campus was the first in the nation to 

install full-scale wireless LAN (in 1998). Our 
university is currently in the middle of creat-
ing a Ubiquitous Campus, an upgrade ver-
sion of a digital campus. Not only can SMU 
students access the internet and our inte-
grated one-stop information system from any 
place within the campus, but we also set up 
the first mobile campus in the world (2002). 
Sookmyung has been designated UNESCO’s 
administrative center to run an international 
networking program in the Asia Pacific basin 
region. In addition, we have recently launched 
the APEC E-Biz Center at our university’s Cen-
tennial Hall, housing an advanced & cutting-
edge high-tech ICT learning environment. 
The Graduate School of Distance Learning 
was designed to make learning facilities and 
educational support available to people living 
in Korea’s provincial communities. The pro-
gram is also aimed at graduates as a type of 
continuing education. Partly due to the vari-
ety of specialized courses offered, this social 
education program has received wide acclaim 
from participants. 

 Under President Kyungsook Lee’s continued 
leadership since March 1994, dedicated 
administrators and faculty, enthusiastic SMU 
alumnae, and cooperation from various parts 
of our society made it possible for Sookmyung 
to develop and prosper in a miraculous way. 
We not only doubled enrollment and tripled 
the campus size, but also we successfully 
implemented innovative transformation 
within the Departments of School and Gen-
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eral Affairs in line with changing times.
We launched administrative reform to 

manage financial, human and physical re-
sources effectively and efficiently toward 
achieving our strategies. Since 1997 we have 
had an integrated information system and 
consolidated telecommunications network 
for more efficient administrative work. Our 
goal was to incorporate concepts of user 
friendliness, maximum communication effici-
ency, accountable administration staff, and a 
performance based reward system among our 
staff. 

In our endeavors to achieve such goals, we 
implemented business process reengineering, 
contracting with an outside consulting firm. 
University staff and consultants worked to-
gether closely for seventeen-months from 
May 1996 to review and redesign the whole 
administrative process. Ongoing efforts led 
to Sookmyung Women’s University meeting 
international standard requirements in the 
year 2000 to receive ISO 9001 (certification of 
quality management procedures). In 2003 we 
were the first Korean university to achieve ISO 
14001, for proper operations with regard to 
the environment.

We formed Sookmyung Office Challenge 
(SOC) in 1997 in order to launch our 
administrative reform program, and a fur-
ther upgrade to SOC 2000 followed, gen-
erating various activities to improve SMU 
staff efficiency. These efforts redefined the 
responsibilities of different units and enhanced 
understanding of the flow of administrative 
networking among all staff. Subsequently, 
we were able to streamline our former 
structure and eradicate discrepancies among 
different administrative units. In addition, a 
Sookmyung Challenge Board was created to 
facilitate internal communications within our 
community; the issues raised on this electronic 
bulletin board are delivered to top management 
through the channel of consolidated networking 
and then implemented in our university’s 
policy making. With the opening of our new 
administrative complex in July 1998, all SMU 

administrative units moved under one roof to 
achieve maximum efficiency among staff.

Internationalization in Korean universities 
is a high priority, and we believe that we must 
look beyond our own Korean society. Future 
generations must learn to deal with the com-
plicated interconnectedness of the world. We 
think that it is vitally important that we educate 
our students to look for ways to build bridges 
between citizens of different cultures, differ-
ent languages and different backgrounds.

As a part of our global leadership develop-
ment initiatives, we have launched dual degree 
programs with American University in the 
USA, Ritsumeikan University in Japan, Wu-
han University in China, and Griffith College 
Dublin in Ireland. Overall, we have 134 inter-
national partner universities. Through such 
cross-cultural exchange programs, we train 
our students to be more effective in promot-
ing a better understanding among people of 
diverse backgrounds. In addition, we have also 
reached out to our global educational partners 
on all the continents to establish exchange re-
lationships that enhance cross cultural under-
standings in our students. 

In today’s high-tech society, our university 
administration has endeavored to transform 
Sookmyung Women’s University into a com-
petitive, digitally sophisticated, knowledge 
and culture-oriented university which can 
meet the challenges facing the higher edu-
cational institutions in the 21st Century. In 
this spirit we founded the Research Institute 
of Women’s Health with Samsung Hospital 
in 2005: industry–academia cooperation that 
boldly invests in research relating to women’s 
health and well-being. We are working toward 
establishment of an Education & Research 
Center for Industry–Academy Cooperation. 
We also aim to create more public and private 
sector internships, and to integrate them into 
the regular curriculum. We’ve generated a de-
tailed future plan, VISION 2020, designed to 
turn outlook into reality.

As Sookmyung Women’s University pre-
pares for the next 100 years under the theme of 
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‘Centennial Sookmyung and Millennial Lights’, 
we set the new vision for launching the world’s 
top notch leadership university under our 
university motto which offers ‘Gentle Power 
to Change the World.’ Supporting our leader-
ship endeavors, the Ministry of Education and 
Human Resources recognized Sookmyung 
Women’s University as a specialized school 
for leadership programs for four consecutive 
years from 2004 to 2007, attracting over US$8 
million in leadership education grants from 
the Korean government.

SMU recently held its 101st Anniversary 
Ceremony on May 21st, 2007, when we de-
clared a new ‘S leadership’ brand for our lead-
ership programs. This globally-preeminent 
model is based on four leadership character-
istics needed for the 21st Century: Scholar-
ship, Skill, Service, and Soundness. Leadership 
with ‘Scholarship’ embodies professional and 
practical knowledge of humanities, science 
and culture. Leadership with ‘Skill’ embodies 

digital technology, language proficiency and 
communication skills. Leadership with ‘Serv-
ice’ embodies service-minded caring, coop-
eration and trust. Leadership with ‘Soundness’ 
embodies the possession of good health and 
sound mind. The Sookmyung Global Leader-
ship Institute will play a central role in real-
izing this vision, empowering SMU to produce 
10% of our national leaders by the year 2020 
from among SMU graduates trained with ‘S 
leadership’. We also launched the ‘S Leader-
ship Fundraising Relay’ in which two batons 
soliciting donations now circulate among 
Sookmyung supporters; they’ll be passed on-
ward hand-to-hand until we raise $100 million 
dollars.

As the snowflakes (symbol of Sookmyung) 
land softly, and quietly cover the whole world, 
touching various dimensions of living, Sook-
myung graduates trained with ‘S Leadership’ 
will freshly go out and work their ways with 
‘Gentle Power to Change the World.’ y

Some of the recent construction at Sookmyung Women’s University
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Sweeping out Japanese universities:  
a new era of drastic change
Hitoshi Uno
Professor of Social Networks & Organizations, Hosei University, Tokyo, Japan

This paper introduces some of the key ways that higher education and universities are 
changing in Japan. Both improvements and less-positive points are discussed.

Changing social circumstances in 
Japan

Japan is an aging society in demographic 
decline. The proportion of younger people 
(0–14) has been narrowing since 1982, and 
the overall population began to drop in 2005. 
The supply of higher education opportunities 
meanwhile has been a growing. Thanks to this, 
from 2007 all those interested in higher edu-
cation can become university students if they 
are flexible about their field of study. 

Many Junior colleges and some universities 
are operating below their regular capacities 
(private universities typically have enrolled 
ten or twenty per cent more than their official 
capacity). Demand has greatly declined for 
certain types of courses: some two-year Junior 
Colleges have closed, others have converted 
to four-year colleges. Recruitment is reach-
ing deeper into the prospective student pool. 
Meanwhile, the classroom study hours re-
quired for high-school graduation have been 
reduced (through curriculum guidelines coor-
dinated by MEXT, Japan’s Ministry of Educa-
tion, Culture, Sports, Science and Technology). 
Now many students are unsuitably prepared 
for university programs. It is a new trend that 
some students are being admitted under the 
condition that they take improvement courses 
(high school supplementary classes) prior to 
university entrance.

Many companies are facing the retirement 
of their ‘baby boom’ workers, and have a 
strong need to hire well-educated graduates. 
But there are insufficient student numbers 
to meet demand, and at lower standard than 

before. Some students get multiple naitei (of-
ficial job offers) ten or eleven months in ad-
vance of graduation, while others with gradu-
ation requirements fulfilled find nothing after 
long periods of job hunting.

Universities have sought to address such 
vocational needs by adjusting their curricu-
lum to be much more specialized and narrow. 
Details are often ‘learned’ through mindless 
cramming systems. Short-term regurgitation 
is granted credit and allows graduation, but 
little attention is directed toward long-term 
retention and synthesis. The result is students 
with narrower vision and outlook than in the 
recent past. Chances for broader and deeper 
work include zemi (seminars conducted by a 
set of students with faculty member) and per-
sonal efforts beyond university programs. 

In science and engineering fields, advanced 
studies sometimes backfire. PhDs are left un-
hired as many companies regard those with 
specialist doctorates as hard to deal with. 
Others hire such a person for work outside 
of their research specialty – truly a regressive 
and shallow approach to human resource uti-
lization.

National Universities
On 1 April 2004, all National Universities 
(kokuritsu daigaku) and national research 
centers were transformed into Independ-
ent Administrative Institutions (dokuritsu 
gakkou / gyōsei hōjin), a form of corporati-
zation (http://www.mext.go.jp/english/org/
struct/020.htm).

 They now have wider discretionary powers, 
but more responsibility for their own finances. 
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Smaller specialized universities have been en-
couraged to merge; their number has fallen 
from 101 to 86. Government financial support 
is scheduled to fall 1% each year from 2004 to 
2009. This budget-cutting effort is explained as 
mainly aimed at limiting recruitment of non-
faculty staff. But universities are faced with 
finding other revenues in addition to student 
fees. Faculty members who’ve been guaran-
teed research funding now face the prospect 
of competition, for a smaller pool of funds. 
This often forces the need to change research 
themes to those where rapid results are more 
easily displayed. 

Private universities
Private-sector higher education is in a battle 
for survival. While the population of those 
under 18 is decreasing, new universities and 
programs seek to attract market share. Even 
traditional major universities must do some-
thing new each year – not only to maintain 
the influx of new students, but also to attract 
prospective students to their entrance exams. 
A university’s ability to attract more success-
ful, high-achieving students is an important 
measure for high school teachers, students, 
and their parents in selecting a prospective 
university department, where students aim to 
enter as good a program as possible. 
“Universities want to attract high 
achievers: they are easier to teach, 
and they are more likely to be better, 
more successful future graduates.” 

Ultimately, some universities will have to 
merge, perhaps with universities newly enter-
ing the Japanese market from overseas. A wave 
of US universities that opened in Japan in the 
late 1980s did not fare well however: at least 
19 separate efforts closed after a few years. 
The problems included typically high costs, 
lack of demand, poor siting decisions, low 
English ability among students, etc. (http://
www.nier.go.jp/homepage/kyoutsuu/kyout-
su2/kiyou132-199.pdf). Other difficulties are 
temporary. Pharmaceutical colleges face a 

sudden major pinch since 2006 as pharmacist 
programs newly require six years instead of 
four; meanwhile, those taking entrance exams 
for such courses has declined.

New programs
New program types spread quickly. Following 
MBA and policy study schools, professional 
law schools have been established recently at 
major universities (the national bar exam sys-
tem was recently revised). But there is oversup-
ply; programs are struggling with each other 
to acquire new students. The legal format to 
allow new professional graduate schools was 
adjusted in 2003, and over 120 such programs 
were founded in the first two years. (http://
www.mext.go.jp/a_menu/koutou/houka/hou-
ka.htm; http://www.mext.go.jp/english/org/
struct/022.htm)

Universities run by corporations are still 
quite new in Japan, and are not yet common. 
Some people feel that it is somehow unsuit-
able that companies operate universities, 
though existing programs concentrate both on 
efficient operations and student effectiveness. 
While not yet a major alternative to higher 
education access, the impact of for-profit uni-
versities is growing.

Continuing education and lifelong learning 
have been common in community centers and 
small private schools across Japan; universi-
ties are just beginning to move into such mar-
kets, as these are likely areas for great future 
growth.

Faculty under pressure 
Faculty members are operating under much 
busier conditions. Due to reductions in non-
faculty staff, department operations and stu-
dent recruitment work have fallen more on 
faculty members. This reduces the hours 
available for education, research and continu-
ing self-development. At the same time, many 
more concrete results must be generated; 
these are evaluated more rigorously than ever 
before.

Continued on p. 17
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Reconceptualizing teacher education in 
the knowledge age: balancing change & 
values development
Seng Chee Tan, Sylvia Chong, Angela F. L. Wong
National Institute of Education, Nanyang Technological University, Singapore

The 21st Century has been characterized as the Knowledge Age. As we move into this 
Knowledge Age, where a country’s economic competitiveness is based on knowledge 
and expertise rather than products, the people’s ability to create knowledge becomes 
the key asset of a society. Peter Drucker, the renowned management professor, 
aptly argued that knowledge workers should be the dominant workforce group in any 
economy, and that creativity and innovation should be pervasive among the masses 
in any society, rather than merely among a few privileged elites. Such expectations 
greatly impact educational institutions. Graduates with higher-order skills like problem 
solving, creative and critical thinking, and collaboration and advanced communications 
abilities are in high demand. 

In response to this, Singapore’s Ministry of 
Education has deliberately shifted from an 
‘efficiency-driven’ to an ‘ability-driven’ educa-
tion system. It is a move away from an indus-
trial mode of production to an environment 
where the individual’s talents and abilities can 
be developed, contributing to multiple peaks 
of excellence within the society. The notion of 
‘Thinking Schools Learning Nation’ epitomizes 
the nation’s vision in meeting the challenge of 
the future. While economic imperative drives 
the changes in education, Singapore is also 
well aware that a balanced holistic education 
is essential towards meeting future challenges. 
In the globalized world, most people are on a 
stormy road full of trials and tribulations; un-
certainty and variability is the norm. Compe-
tition is keen and there is immense pressure 
to keep ahead of others. Beyond academic 
achievements and higher-order skills, values 
and character building form a bedrock foun-
dation to survive in the competitive world. In 
short, we are gearing towards an education 
system that balances the development of aca-
demics, skills and character.

Education reforms and school-restructur-
ing initiatives are taking place worldwide, and 
forcing many to reconceptualize the role of 

teachers. The traditional role of the teacher 
at the centre of student learning is no longer 
deemed adequate to meet new demands, and 
is being replaced by programs in which stu-
dents take greater ownership of their learning. 
Conceptualizations of what the teacher should 
be able to do in this new setting have become 
the focus of attention. Certainly teachers have 
to be prepared differently, and those now in the 
teaching force must adapt and change to meet 
this challenge. To meet these new demands, 
the sole teacher preparation provider in Sin-
gapore, the National Institute of Education 
(NIE), undertook a major review of teacher 
preparation programs. A VSK (Values, Skills 
and Knowledge) framework (Figure 1) was de-
veloped to guide this review. Society is chang-
ing and the types of students that teachers 
have to work with are also changing. This pa-
per looks at how the VSK framework provided 
the NIE with the conceptual foundations for 
developing teacher preparation programs that 
will be more flexible, market oriented and re-
sponsive to the needs of society.

The 2004 review of the pre-service programs 
provided the NIE with the opportunity to re-
think concepts and terminologies. It was im-
portant to refocus initial teacher preparation 
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as teacher ‘education’ rather than teacher 
‘training’ which has been used in the Singa-
pore context for many years. In evolving a 
model of teacher preparation for the NIE the 
following issues were considered:

a.	 We looked at best practices and progres-
sive models developed in well-known 
institutions in the world, and how well 
these are supported by research and the 
literature.

b.	 There was effort to appreciate the do-
mestic context within which the teacher 
preparation program is to be designed 
– local needs, type of education system, 
socio-cultural and political characteris-
tics, etc.

c.	 There was attention to future scenar-
io/objectives with respect to national 
long-term development needs, school 
education reform initiatives, and the 
professional development and status of 
teachers.

d.	 Basic assumptions, beliefs and terminolo-
gies characteristic of the teacher prepa-
ration program were defined, in order to 
avoid ambiguity in understanding the final 
model.

e.	 There was awareness and some degree of 
acceptance that no one model fits all. Nei-
ther is there consensus in the attributes of 
the final product of teacher preparation. 
The final product must be tailored to the 
demands of the school education system 
of each country.  

Given this ‘education’ rather than ‘training’ 
focus, a conceptual framework was devel-
oped. The VSK (Values, Skills and Knowledge) 
framework articulated in broad terms those 
skills and knowledge components desired in 
a beginning teacher, with the underlying core 
values as the essence permeating the curricu-
lum. The guiding premise in the framework is 
that teaching is a dynamic and lively profession 

 

•	 Pedagogical Skills 

•	 Interpersonal Skills 

•	 Reflective Skills 

•	 Personal Skills 
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Management Skills 
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Figure 1 : The VSK Framework
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and within this knowledge economy, teachers 
are lifelong learners with specific professional 
needs. It is the NIE’s conviction that the VSK 
framework will prepare teachers who will be 
able to operate effectively in a new and chal-
lenging environment.

The key foci used in developing the differ-
ent attributes in the framework are elaborated 
below.

1.	 Values and Dispositions – personal 
beliefs, dispositions, and attributes are 
essential. Friendliness, openness to others’ 
opinions, helpfulness, and ability to work 
as a team through fostering relationships 
with school colleagues, parents, and agen-
cies in the larger community who support 
students’ learning and well-being. Strong 
civic, moral, citizenship values and envi-
ronmental awareness and literacy. Com-
mitment to the national education goals, 
pupils’ learning and welfare, and profes-
sional development. 

2.	 Skills – A good teacher understands and 
uses a variety of instructional strategies 
to encourage student’s development of 
critical thinking, problem solving, and 
performance skills; Uses knowledge of 
effective verbal, nonverbal, and media 
communication techniques to foster active 
inquiry, collaboration, and supportive in-
teraction in the classroom; Plans instruc-
tion based upon knowledge of subject-
matter, students, the community, and 
curriculum goals; Understands and uses 
formal and informal assessment strate-
gies to evaluate and ensure the continuous 
intellectual and social development of the 
learner.

3.	 Knowledge – knowledge of both subject 
matter and students. Knowledge of subject 
matter includes understanding of central 
concepts, tools of inquiry, and structures 
of the discipline(s) he or she teaches so 
as to create learning experiences that 
make such subject-matter meaningful 
for students. Ability to use knowledge to 
decide what to do in a situation, to act on 
that decision, to bring about some objec-
tive, and to do this in an effective and 
appropriate manner. Some awareness of 
the possible linkages between different 
domains is important, such as between 
history and literature and ability to inte-
grate knowledge. Knowledge of students 

refers to understanding how children learn 
and develop, how children differ in their 
approaches to learning. Teachers should 
be able to provide learning opportunities 
that support student intellectual, social, 
and personal development. They must be 
able to create instructional opportunities 
that are adapted to diverse learners, un-
derstand individual and group motivation 
and behavior, and establish a learning en-
vironment that encourages positive social 
interaction, active engagement in learning, 
and self-motivation.

Through the VSK framework the NIE initial 
teacher preparation programs strive to devel-
op future-oriented teachers who are adaptable 
and flexible to meet the uncertain demands 
of a changing environment. The programs are 
designed to emphasize inquiry, innovation, re-
flection, mutual respect, personal connection, 
collaboration and community and these should 
be developed and articulated more fully and 
applied more systematically throughout. 

An important way of bringing about this em-
phasis and to help link theory and practice of 
teacher education is through the Practicum. A 
Practicum (internship or student teaching pe-
riod) is a very important and essential compo-
nent of virtually all initial teacher preparation 
programs; this is certainly the case at the NIE. 
Student teachers need to value and under-
stand educational principles and theories and 
be able to apply these intelligently to practice 
situations. It is a period for them to acquire the 
competencies required of a beginning teacher 
as outlined in the VSK framework (Figure 1). 
It is a time of intensive development for stu-
dent teachers, during which they are provided 
with opportunities to examine and practice 
the knowledge and skills learnt during their 
course, and to develop an appropriate set of 
values befitting the profession. In order to 
achieve this objective, the NIE increased the 
developmental nature of the Practicum. This 
entailed:

•	 increasing the number of school attach-
ments between semesters so that student 

Continued on p. 17
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Challenges for private universities in 
Bangladesh
Golam M Chowdhury
Professor, Institute of Business Administration, Dhaka University, Bangladesh

Private universities came into existence in Bangladesh following the enactment of the 
Private University Act of 1992 (amended in 1998). Since then the sector has grown 
considerably: 56 universities have been approved by the University Grant Commis-
sion (UGC) by 2006, and about 50 have begun operations. This is phenomenal growth 
considering that there are only 12 public universities operating in the country. These 
public-sector universities survive from the days of the British Raj, the oldest being the 
University of Dhaka, established in 1921. The rapid growth of the private sector has 
created certain opportunities and also concerns for policymakers and other stakehold-
ers. To better understand the problems, and to develop possible solutions, one has to 
identify the characteristics of these universities.

Unlike in some developing countries where 
government plays a key role in promoting 
private sector education, the government of 
Bangladesh has contributed little apart from 
enacting the private university authoriza-
tion law, which itself came into existence af-
ter years of haggling between authorities and 
promoters. The seed money for private educa-
tion has come from individuals and corpora-
tions. Bangladesh has a population of over 145 
million crammed in a space of 144,000 km2 
and is a relatively poor country, but there are 
nouveau riche in a position to send their chil-
dren for private domestic higher education at 
fees sometimes half that of similar courses in 
North America, Europe and Australia. A key 
motivational factor for most promoters is so-
cial recognition. However, in some cases there 
is a prime profit-making motive, despite the 
fact that all universities are registered not-for-
profit organizations. In most such cases, uni-
versities are controlled or dominated by family 
boards. To gain a deeper insight into the chal-
lenges ahead, it is important to have a better 
understanding of private-sector university key 
characteristics.

Major characteristics of the 
private sector universities in 
Bangladesh
•	 The major area of concentration for al-

most all these universities is the School 
of Business, mainly offering BBA (Bach-
elor of Business Administration) and MBA 
degrees. Other popular faculties include 
Economics, Natural and Bio-sciences, En-
gineering, Computer and Fine Arts.

•	 The universities vary to a great extent 
in terms of the quality of student intake 
and standard of teaching. Students and 
parents are usually at a loss to choose the 
right institution for their desired pro-
grammes. There is no ranking or accredi-
tation to assist students and parents in 
making the right choice. 

•	 Most of these universities, apart from 
a relatively established half-dozen, rely 
heavily on part-time faculty borrowed from 
other private or public universities.

•	 There is little or no incentive for faculty to 
invest in their own future through further 
education and research. Time beyond con-
tractual obligations is likely to be dedicat-
ed to teaching extra courses for additional 
income. Faculty members thus get stuck.

•	 Universities of more solid reputation 
charge high fees from existing students 
for future development and expansion. 
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This is an easier option than raising funds 
from alumni or other donors. Places in 
public-sector universities are scarce (since 
they are almost free), so most students 
are forced to pay the very high private 
university fees.

•	 Most universities have some quality control 
mechanism in place, but a good number 
(as much as one third of the total) have lit-
tle or no restriction on entry if candidates 
fulfill eligibility criteria. But in educa-
tion generally, the quality of input has a 
direct bearing on the quality of output. 
The job market recognizes such variation, 
as entry-level starting salaries for BBA 
graduates vary considerably from average 
US$100 to US$450 per month. 

•	 Even though some universities have suc-
cessfully conducted programmes for over 
a decade now, none as yet has any post-
graduate programme such as M.Phil and 
Ph.D. 

•	 In respect to career counseling and job 
placement, only perhaps 6 of the 50 
private universities offer a proper career 
office to support their students. This is 
particularly significant when for most 
universities, more than 50% of students 
do not find a job within three months of 
graduation.

•	 The leading private sector universities of 
Bangladesh, such as North South Uni-
versity (NSU), Independent University of 
Bangladesh (IUB), BRAC University, Ameri-
can International University of Bangladesh 
(AIUB), and East West University, col-
laborate with foreign universities in North 
America, Europe and Australia for credit 
transfer, student exchange and curriculum 
development. In this respect the private 
universities are ahead of the public ones, 
which can be considered as a remarkable 
development. There is some regional col-
laboration but it is still insignificant. 

Recommendations
Considering the rapid growth of private-sec-
tor universities over a period of only 15 years, 
there are areas which need immediate atten-
tion by the providers and policymakers to im-
prove service quality and to take these institu-
tions in the next phase of development:
•	 Formation of an accreditation council 

composed of representatives of universi-

ties and faculties, regulatory bodies and 
other stakeholders. Recently, there has 
been talk of forming such a council under 
the auspices of the UGC (University Grant 
Commission). To my mind this would not 
be a good idea: the UGC today is not 
equipped to carry out such an important 
and challenging task with its existing 
capacity and organizational set-up. It is a 
fairly lethargic and bureaucratic organiza-
tion, devoid of professional management 
and lacking in vision.

•	 More resources should be made available 
by the university, government and devel-
opment agencies for the purpose of higher 
education and the training of faculty. In-
ternational and regional academic institu-
tions can extend assistance in this regard 
to help young academics.

•	 To be fair to students and parents, univer-
sities should not charge exorbitant fees to 
the students for the purpose of future uni-
versity development and growth. Instead, 
each Board of Governors should mobilize 
others concerned, and raise expansion 
funds through donations or commercial 
borrowing.

•	 In general, the universities should have 
a quality-control mechanism in place for 
admissions and subsequent processing of 
students, and adhere strictly to it.

•	 Proper career counseling and job place-
ment are recipes for a programme’s long 
term success, and successful branding of 
good educational providers. Each univer-
sity should focus attention on this vital 
issue.

•	 Collaborative efforts with foreign uni-
versities and other academic institutions 
demand much greater emphasis to be 
effective. The opportunities for regional 
collaboration should be explored further, 
which could be more effective and less 
costly for each partner. International 
agencies and global and regional providers 
of higher education need to come forward 
to expedite the process.

Conclusion
Like the ready-made garments industry, which 
is the largest source of foreign exchange earn-
ing for Bangladesh, private sector university 
education in this country has developed on 
its own with little support from the govern-
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ment. The time is now right for these universi-
ties to put their house in order and to move 
forward by adopting corrective measures that 
lead to quality education in a vibrant environ-
ment. Regional and global collaboration could 
boost private-sector education in Bangladesh. 
Promoters of private sector education should 

seek to raise funds from alumni, development 
partners and other stakeholders, rather than 
charging exorbitant student fees. By keeping 
fees low in this way, the private universities 
can service the less fortunate sections of the 
community, and thus help in bringing about a 
more balanced society. y

Continued from p. 11

There are few natural resources in Japan; 
by far the most important are our human re-
sources. The foundation of higher education 
is in a state of hyperventilation. No one can 
climb up without solid footing. It would be 
welcome if the government focused on creat-
ing systems of ample funding of student edu-
cation, instead of simply promoting competi-
tion among all universities and colleges.  y

Further references & sources: 
Statistical Research & Training Institute 

(eds.) (2006) Statistical Handbook of 
Japan 2006. Tokyo: Statistics Bureau, 
Ministry of Internal Affairs & Communica-
tions, Japan. 
http://www.stat.go.jp/english/data/hand-
book/c02cont.htm

Japanese Statistics on Education from MEXT 
can be referenced online in English via: 
http://www.mext.go.jp/english/statist/

teachers have the opportunity to consoli-
date their learning and be able to translate 
theory learnt into practice in their class-
rooms; 

•	 structuring the school attachments in 
such a way that they build on one another, 
starting with observing experienced teach-
ers teaching in the initial attachments and 
moving on to helping mentor teachers 
plan lessons, prepare resources, manage 
pupils, and co-teach. In the later attach-
ments, student teachers take on greater 
responsibilities of teaching full lessons 
independently. In their final practicum, 
they are provided a more holistic school 
attachment experience which could include 
exploring other aspects of a teacher’s 
life, e.g., being in charge of co-curricular 
activities;

•	 incorporating reflection time for the stu-
dent teachers, that is, when the student 

teachers observe experienced teachers 
teaching, they are provided a guided re-
flection journal to think about and discuss 
with the teachers what they observed 
during the lesson.

In short, in the new and challenging environ-
ment of the Knowledge Age, we advocate a 
reconceptualization of teacher education pro-
grams, from one that emphasizes training to 
one that focuses on teacher professional de-
velopment. In addition, due emphasis should 
be given to fostering values and dispositions 
that can stand the test of time, and appropri-
ate to the culture and context of the environ-
ment. Our effort of curriculum review at the 
NIE using the VSK framework marks the 
beginning of our journey towards a progres-
sive and enhanced teacher education curri-
culum. y

Continued from p. 14
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The evolution of Japanese university 
education
Katsuo Sorimachi
President, Tokyo University of Career Development & President, Tokyo,  
Legal Mind K.K., Japan

The focus of Japanese higher education is gradually shifting from state-centered 
universities toward a broader range of institutions, including corporate-run 
universities. The innovative curricula offered by these institutions are aimed at 
enhancing human capital, encouraging life-long learning, and further strengthening 
the Japanese economy. 

University Education at the Dawn 
of Modern Japan 
Japan began its modernization in the latter 
half of the 19th century. At the time, Europe-
an and American Capitalism was expanding 
globally and many Asian nations risked 
being colonized. Japan thus aimed to rapidly 
expand its economic and military strength, 
and began investing heavily into education, 
especially higher education. In 1877 Tokyo’s 
Kaisei Gakko (a national school of Western 
studies) and Tokyo Igakko (a national medical 
school) merged to form Tokyo University, the 
first such modern university in Japan. Other 
national universities followed, and private 
universities were also chartered. The empha-
sis was placed on studying advanced Western 
science and technologies – the foundation of 
the massive dominance of Western nations. 

Post-War University Education 
Upon signing the Instrument of Surrender, 
Japan faced the task of rebuilding under Allied 
rule. A new Constitution (May 3, 1947), and 
a Fundamental Law on Education (March 31, 
1947) both came into effect while still under 
occupation, exerting a great influence on the 
direction of post-war Japan. Major reforms 
were carried out in primary education (ages 6 
to 15) and secondary education (ages 16 to 18), 
but the reforms in university education were 
minimal. The structure of universities, lecture 
systems, the rank and power of the faculty, and 

the authority of the Ministry of Education (now 
known as the Ministry of Education, Culture, 
Sports, Science and Technology – or MEXT), 
remained mostly unchanged. University 
education systems in Japan (including private 
universities) had been mostly modeled on 
their German counterparts, and this pre-war 
influence remained throughout post-war 
university education.

Economic Growth and University 
Education

The devastation and confusion left by the war 
began to fade rapidly in the 1950s. Although 
wartime bombing raids had destroyed most of 
Japan’s military factories and razed many major 
cities, this actually resulted in the construction 
of state-of-the-art facilities using technologies 
imported from U.S. corporations. Increased 
demand resulting from the Korean War (June 
25, 1950 to July 27, 1953 – the day of the 
armistice agreement) played a large part in the 
reconstruction of the Japanese economy. By 
1955 economic growth had recovered to pre-
war levels, and continued rapidly expanding 
from the mid-1950s to the early 1970s. 

As the Cold War divided the world, 
Japan thrived as a civilian industrial nation 
– a ‘factory of the world’. By 1993 Japan’s 
per-capita GDP had risen to the highest of 
all nations. This unprecedented industrial 
productivity was achieved by absorbing U.S. 
management techniques and incorporating 
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the latest industrial technologies and patents. 
But it must be said that Japanese university 
education – especially in the humanities – did 
not play a large role in this economic growth. 
This is because Japanese higher education did 
not go through any post-war reformation, 
but instead retained pre-war methodologies. 
This prevented the adoption of U.S.-style 
industrial-university corporations or any 
such systems that could merge research into 
practical learning and lead to actual societal 
gains.

Recent University Reforms
The collapse of communism and the world 
structure that it had built had a decisive 
impact on Japan, which had long enjoyed 
peace and prosperity. This impact was arguably 
more significant than the Meiji Restoration 
of 1868 or Japan’s defeat in World War II. 
Economically, the role of ‘factory of the world’ 
had begun shifting to developing countries 
such as China. By 2005, Japan’s per-capita GDP 
had fallen to the 14th in the world. Politically, 
the Koizumi administration (April 2000 to 
September 2006) carried out many structural 
reforms and deregulations. In the educational 
front, the new Fundamental Law on Education 
took effect on December 22, 2006, and large-
scale reforms were carried out in primary, 
secondary, and university education.

The revised Fundamental Law on Education 
touches on the importance of ‘public spirit’ 
and ‘succession of tradition’. In Article 2, it lists 
‘respect for work and understanding of relation-
ship between occupation and livelihood’ and 
‘honoring customs and culture and cherishing 
the nation and homeland that harnessed 
these’ among education goals. These words 
were newly added in light of the past 60 years 
of post-war education. The Law underscores 
‘lifelong learning’, ‘educational support for the 
disabled’, ‘university education’, ‘private schools’, 
‘early childhood education’ and ‘home training’ 
as educational fields that require strengthening 
in this era of mega-competition.

MEXT has been working to coordinate 

university education with advanced specialists, 
proposing the formation of professional post-
graduate schools in August 2002, and drafting 
a set of required standards in March 2003. This 
spurred the formation of many new institutions, 
including law schools, accounting schools, 
graduate schools of technology management 
and graduate schools of public policy.

New For-Profit Alternatives
Government reforms allowing for-profit cor-
porations to found schools and universities 
were introduced mainly by a Cabinet Office 
initiative, as a way to improve the quality of 
education, and to help higher education to 
remain up-to-date with shifting business cli-
mates. MEXT, however, had long believed in 
the public education system, independent of 
market mechanisms, and therefore was reluc-
tant to support this reform.

Eventually, however, MEXT compromised, 
and now there are already a junior high school 
and 11 high schools, two undergraduate 
universities, and six graduate schools. In 
general, students and parents have welcomed 
these schools, in expectation of the kind of 
education that will develop and enhance 
students’ work productivity. In the U.S., 
professional-oriented graduate schools have 
been a fixture since the 1960s, and for-profit 
corporations currently run 17% of American 
universities. Japan is finally catching up, more 
than 40 years later. 

Striving for a Bright Future 
Japan occupies a relatively small territory 
(370,000 km2) with few natural resources; 
it  has a population of 127 million, and 
produces only 40% of the food calories it 
consumes. The birth-rate currently stands 
at 1.29 and the population is thus declining. 
Meeting the government’s target of 3% annual 
GDP growth will require an unprecedented 
nationwide effort. To maintain affluence in 
the current era of mega-competition, Japan 
must draw upon its collective brainpower to 
produce and export advanced intellectual 
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products, patents and copyrights. This kind of 
productivity increase will require a substantial 
investment in education for all of our citizens. 
The concept of ‘human capital’ proposed 40 
years ago and already prevalent in the U.S. is 
finally being embraced by Japan. The current 
administration under Shinzo Abe, recognizing 

Job-hunting Information   (Tokyo University of Career Development) 
Aiming for a 100% employment rate

During periods of lingering economic recession, companies have a strong tendency to hire 
only those who satisfy their needs, rather than simply to meet quotas. In such times, to get the 
very job they want, students must develop themselves to meet the company’s criteria. From 
the outset, Tokyo University of Career Development strives to help students recognize these 
needs through our Employment Support System. Since it is extremely important for students 
to understand what employers are looking for in their prospective workers, LEC Tokyo Legal 
Mind, Tokyo University of Career Development’s parent organization, has been offering LEC 
students the entire range of human resources needs through its three key services: Licens-
ing Education Services, Employment Support Services and Employment Creation Services. 
In this way, Tokyo University of Career Development makes students recognize the skills 
needed to meet human resources needs, and provides them support for acquiring those skills 
via both education and employment support services.

Tokyo University of Career Development’s Career Education Program incorporates all of 
these factors into its curriculum. Employment Support Services are not merely “optional”, but 
rather an integral part of the process throughout your four-year education.

What distinguishes our Employment Support Services at Tokyo University of Career Devel-
opment is the Career Education aspect. In Japan, the old employment system, which relied 
on students’ self-guided efforts apart from educational programs in university, does not meet 
today’s job market realities, and therefore eventually the “double school” phenomenon – in 
which many students attend a prep school for licensing examinations while studying at uni-
versity - has become very common.

A Tokyo University of Career Development education embodies the essence of the know-
how of nurturing professionals, which LEC has acquired within work support and employ-
ment creation business. It offers the specialized knowledge necessary for various types of 
jobs, through training for license acquisition and professional coaching. Courses in the Ca-
reer Development Program enable students to acquire all the professional necessities – from 
professional ethics and professional awareness, to the knowledge required for navigating di-
verse business environments. Hence, high levels of specialized knowledge for different pro-
fessions are acquired throughout this specialized program, and internship is also compulsory. 
Our Career Education Program enables students to truly meet the human resources needs of 
today’s companies

these unprecedented challenges, has declared 
education reform as one of its major aims. 
If Japan can successfully meet the challenge 
of increasing its GDP amidst a population 
decline, it may serve as a model for countries 
such as China and India as they plan for their 
own futures. y

Tokyo University of Career Development; quoted from website (retrieved 2007-05-28): 
http://www.lec.ac.jp/english/student/job_info/index.html
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HELP University education:  
a social business enterprise
Paul Chan
Founder & President, HELP University College, Malaysia 

The global education market is estimated to be worth US $ 2.2 trillion. It is now 
regarded as an industry. At the international level, the World Trade Organization 
(WTO) has accepted liberalization of educational services as a legitimate item for 
multilateral and bilateral trade agreements as part of global trade in services.

At the governmental level, countries like UK, 
Australia and Singapore have integrated the 
education sector as part of its foreign ex-
change earnings strategy. They target around 
5.5 to 6.0 per cent of their GDP to come from 
educational revenues.

In Asia, Malaysia and Singapore in particu-
lar, several countries are positioning them-
selves to be regional education hubs. To fa-
cilitate their success, the governments have 
developed an integrated set of policies to grow 
the education industry.

Malaysia is a pioneer in private tertiary edu-
cation. It took about 20 years to evolve to the 
present sophisticated stage. HELP University 
College (formerly an Institute) is an example 
of such a development. It was set up by my 
wife and me in 1986 as a private enterprise in 
response to the socio-economic conditions of 
that time, where access to tertiary education 
was limited. HELP means Higher Education 
Learning Philosophy.

Its vision is ‘To help people succeed in life 
and to live a life of significance through edu-
cation.’ Its philosophical values are based on: 
Pride of Achievement, Sharing Success, The 
Courage to Be, To be Compassionate, and To 
be Significant.

HELP was started with US$ 6,000 and had 
35 students. Presently, HELP University Col-
lege has a wide network of partnerships and 
programs in Asia; staff strength is some 650 
people, managing about 10,500 students.

HELP is a social business enterprise: it has 
strong social commitments, but it is managed 
as a robust business, underpinned by high aca-

demic standards and quality assurances. As a 
private enterprise, it depends on its revenues 
to defray its expenses, and does not receive any 
government support. Prudent management 
and smart business strategy have built a strong 
cash flow, healthy returns, steady growth of 
student numbers, a growing portfolio of in-
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Chancellor and Executive Chairperson of HELP Univer-
sity College, Tan Sri Datuk Paduka  
Dr Hajjah Saleha Bte Mohd Ali  
(Photo credit: HELP Intl.)
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tellectual property, a quality talent pool, and 
a branded reputation. HELP is known all over 
Asia.

To discharge its social responsibilities, HELP 
has developed the HELP Trust Fund (US $7 
million); this is a revolving fund that helps 
needy students. It has also a growing scholar-
ship scheme to support students of particular 
merit. About US $2.5 million was given out for 
this purpose in 2007.

Over the years, HELP has developed its own 
degree programs while also creating innova-
tive partnerships with foreign universities and 
professional bodies. Many of the degree pro-
grams with which we are involved are market 
leaders; this includes psychology, accounting, 
and leadership studies.

Since l986, HELP has sent numerous stu-
dents and graduates overseas to complete 
their postgraduate programs, including a sig-
nificant number to the Universities of Oxford 
and Cambridge, and the London School of 
Economics (LSE).

What is interesting about HELP as a social 
business enterprise is its ability to satisfy the 
needs of different stakeholders without com-

prising the quality of its graduates. This comes 
from strong corporate governance and a cul-
ture of performance, nurtured by the passion 
and purpose of the team.

The HELP group was recently rationalized 
into a public corporation, and was listed on the 
Malaysian Stock Exchange on 22 May 2007. 
The rationale for this is to share the prosperity 
of HELP with the staff who have contributed 
to its success. We now share emotional own-
ership and equity. The listing also means that 
we now have a useful platform to expand with 
value, diversify for stability, and international-
ize for reach. It is a signal that we aspire to be 
a key international player in the education in-
dustry, which we believe will be a central pillar 
of the Asian Renaissance.

The destiny of the HELP Group will be 
shaped by having A VOW: Actualizing Values, 
Opportunities and Wealth. In Chinese, wealth 
is ‘cai’ (or chai: 財 / 财) composed from the 
homonym ‘cai’ 才; thus linking two meanings 
– intellectual knowledge and financial wealth. 
This provides the purpose and passion to our 
vision, which we live and practise daily as edu-
cationists serving society. y

HELP Convocation 2007, 21st Anniversary. (Photo credit: HELP Intl.)
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Entrepreneurial universities:  
reshaping the world 
Bruce Henry Lambert
NIAS & KTH (Royal Institute of Technology), Stockholm, Sweden 

This work parallels a major three-year multinational European Commission FP 6-spon-
sored research project on entrepreneurial universities titled EUEREK, European Uni-
versities for Entrepreneurship: their role in the Europe of Knowledge (CIT2-CT-2004-
506051), where eight multinational research teams are looking at 27 cases in seven 
nations longitudinally over ten years. That project continues to throw up provocative 
results (summaries at http://www.euerek.info). My various EUEREK colleagues and as-
sociates are hereby thanked for long and challenging debate on the changing footprint 
of universities and the future of higher education. 

students in higher education outside their 
home nations (2006 estimate; Institute of In-
ternational Education). In the USA for 2004–
05, university-level foreign students and their 
families are calculated to have directly spent 
US$13.3 billion (NAFSA: Association of Inter-
national Education); the total impact is much 
more substantial if considering multiplier and 
other spillover effects. Australian foreign stu-
dent education is estimated to directly employ 
some 50,000 people. Developing forms of uni-
versity outreach are also growing in impact; 
Australia’s higher education enrollment is 
now 21% offshore (via overseas programs or 
distance education). These figures are likely 
to continue to increase, as means and oppor-
tunities for personal development grow with 
ambitions and the need for advanced techni-
cal training (China reportedly has had a 3.2 
million place shortage in university places; 
Singapore Straits Times, 12 Dec 2001, quoted 
in ERC (Economic Review Committee), 2003 
p. 2). Overseas institutions and expertise 
are advancing into new markets in Asia and 
elsewhere, while at the same time a growing 
number of students from those places are 
studying abroad.

There is great variation in both intake and 
outflow of foreign students. Most of the OECD 
nations receive many more students than they 
send out from their own population. Those 

This paper is brief and modest. It deals with 
entrepreneurial universities and innovation in 
higher education in Asia, with focus on global 
competitiveness and internationalization.

Universities are key place for the germina-
tion and spread of new ideas. Foreign faculty 
and students can be a key part of this circu-
lation, in that they bring a different perspec-
tive both to their new host environment and 
(especially in the case of students), onward to 
their next home – which is sometimes back 
to their place of origin, sometimes elsewhere. 
For regions seeking to develop dynamic envi-
ronments with sustained innovation, the style 
of education is also important. Asian univer-
sities are regularly criticized for too strong a 
reliance upon rote education, a preference for 
rigid lectures over seminars, and comparative-
ly little classroom discussion. Yet new models 
are developing. 

Over the past fifty-plus years, most Asian 
nations have followed interventionist, ‘devel-
opmental state’ forms of policy and public in-
vestment. Universities have been a natural fo-
cus for such investment as an important part 
of future knowledge-based society. The trend 
to further develop universities is also fueled 
by a growing interest in many nations for de-
veloping their ‘education industry’ – a service 
export often of substantial scope. Worldwide, 
there are now some 2.5 million international 
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Foreign study & key tertiary education data: 30 OECD nations ranked

data as of 2003 unless noted 
nation

# of foreign 
students incoming

population incoming foreign students 
per 100,000 population

# of students going 
abroad

outgoing students per 
100,000 population

% of tertiary graduates in 
science & technology fields

migrant stock as % of 
overall population

    Singapore 60,000 4,253,000 1,411 19,335 455 – 42.6

1.	 Australia 188,160 19,873,000 947 6,070 31 23 20.3

2.	 New Zealand 26,359 4,009,000 657 6,038 151 18 15.9

3.	 Switzerland 32,847 7,339,000 448 3,363 46 22 22.9

4.	 United Kingdom 255,233 59,554,000 429 12,578 21 23 9.1

5.	 Belgium 41,856 10,376,000 403 3,382 33 20 6.9

6.	 Austria* 31,101 8,118,000 383 2,408 30 28 15.1

7.	 France 221,567 60,028,000 369 19,472 32 29 10.7

8.	 Denmark 18,120 5,387,000 336 2,724 51 20 7.2

9.	 Germany** 240,619 82,502,000 292 23,620 29 27 12.3

10.	 Sweden*** 25,523 8,958,000 285 7,846 88 31 12.4

11.	 Ireland 10,201 3,979,000 256 15,911 400 29 14.1

12.	 Canada 70,000 31,660,000 221 34,686 110 – 18.9

13.	 USA 586,316 290,789,000 202 20,908 7 12 12.9

14.	 Iceland 580 289,300 200 827 286 16 7.8

15.	 Norway*** 8,247 4,564,000 181 8,845 194 18 7.4

   OECD average 2,048,915 1,153,062,300 178 373,837 32 – 9.8

16.	 Portugal 15,483 10,449,000 148 3,600 34 19 7.3

17.	 Luxembourg 652 450,000 145 904 201 – 37.4

18.	 Finland 7,361 5,213,000 141 2,699 52 30 3.0

19.	 Spain 53,639 42,005,000 128 10,106 24 28 11.1

20.	 Netherlands** 20,531 16,224,000 127 4,240 26 16 10.1

21.	 Czech Republic 12,474 10,202,000 122 1,567 15 23 4.4

22.	 Hungary 12,226 10,130,000 121 1,450 14 11 3.1

    Malaysia 27,731 24,425,000 114 36,154 148 – 6.5

23.	 Greece 12,456 11,024,000 113 25,042 227 – 8.8

24.	 Japan 86,505 127,619,000 68 51,312 40 22 1.6

25.	 Italy 36,137 57,478,000 63 8,865 15 23 4.3

    Russian Fdtn** 68,602 144,566,000 47 8,123 6 26 8.4

    Chile 5,211 15,100,000 35 2,040 14 26 1.4

26.	 Slovak Republic 1,651 5,379,000 31 866 16 24 2.3

27.	 Turkey** 15,719 70,712,000 22 13,627 19 22 1.8

28.	 Poland** 7,617 38,195,000 20 4,183 11 12 1.8

29.	 Korea 7,843 47,849,000 16 60,953 127 39 1.2

    China 140,000 1,306,000,000 11 187,459 14 – 0.0

30.	 Mexico 1,892 102,708,000 2 15,745 15 29 0.6

    India 7,738 1,065,462,000 1 111,762 10 – 0.5

    Indonesia 377 219,883,000 0 20,545 9 – 0.1

* Austria foreign student number of registrations, not head-counts.  
** Excludes advanced research programmes. 
*** Excludes foreign students of unknown citizenship. 
China data all 2005; foreign student enrollment for public institutions only.  
Year of reference for Luxembourg student data, 1999; Mexico & Malaysia, 2002; China 2005; all others 2003.
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Foreign study & key tertiary education data: 30 OECD nations ranked

data as of 2003 unless noted 
nation

# of foreign 
students incoming

population incoming foreign students 
per 100,000 population

# of students going 
abroad

outgoing students per 
100,000 population

% of tertiary graduates in 
science & technology fields

migrant stock as % of 
overall population

    Singapore 60,000 4,253,000 1,411 19,335 455 – 42.6

1.	 Australia 188,160 19,873,000 947 6,070 31 23 20.3

2.	 New Zealand 26,359 4,009,000 657 6,038 151 18 15.9

3.	 Switzerland 32,847 7,339,000 448 3,363 46 22 22.9

4.	 United Kingdom 255,233 59,554,000 429 12,578 21 23 9.1

5.	 Belgium 41,856 10,376,000 403 3,382 33 20 6.9

6.	 Austria* 31,101 8,118,000 383 2,408 30 28 15.1

7.	 France 221,567 60,028,000 369 19,472 32 29 10.7

8.	 Denmark 18,120 5,387,000 336 2,724 51 20 7.2

9.	 Germany** 240,619 82,502,000 292 23,620 29 27 12.3

10.	 Sweden*** 25,523 8,958,000 285 7,846 88 31 12.4

11.	 Ireland 10,201 3,979,000 256 15,911 400 29 14.1

12.	 Canada 70,000 31,660,000 221 34,686 110 – 18.9

13.	 USA 586,316 290,789,000 202 20,908 7 12 12.9

14.	 Iceland 580 289,300 200 827 286 16 7.8

15.	 Norway*** 8,247 4,564,000 181 8,845 194 18 7.4

   OECD average 2,048,915 1,153,062,300 178 373,837 32 – 9.8

16.	 Portugal 15,483 10,449,000 148 3,600 34 19 7.3

17.	 Luxembourg 652 450,000 145 904 201 – 37.4

18.	 Finland 7,361 5,213,000 141 2,699 52 30 3.0

19.	 Spain 53,639 42,005,000 128 10,106 24 28 11.1

20.	 Netherlands** 20,531 16,224,000 127 4,240 26 16 10.1

21.	 Czech Republic 12,474 10,202,000 122 1,567 15 23 4.4

22.	 Hungary 12,226 10,130,000 121 1,450 14 11 3.1

    Malaysia 27,731 24,425,000 114 36,154 148 – 6.5

23.	 Greece 12,456 11,024,000 113 25,042 227 – 8.8

24.	 Japan 86,505 127,619,000 68 51,312 40 22 1.6

25.	 Italy 36,137 57,478,000 63 8,865 15 23 4.3

    Russian Fdtn** 68,602 144,566,000 47 8,123 6 26 8.4

    Chile 5,211 15,100,000 35 2,040 14 26 1.4

26.	 Slovak Republic 1,651 5,379,000 31 866 16 24 2.3

27.	 Turkey** 15,719 70,712,000 22 13,627 19 22 1.8

28.	 Poland** 7,617 38,195,000 20 4,183 11 12 1.8

29.	 Korea 7,843 47,849,000 16 60,953 127 39 1.2

    China 140,000 1,306,000,000 11 187,459 14 – 0.0

30.	 Mexico 1,892 102,708,000 2 15,745 15 29 0.6

    India 7,738 1,065,462,000 1 111,762 10 – 0.5

    Indonesia 377 219,883,000 0 20,545 9 – 0.1

Sources: Foreign student data source: OECD: http://stats.oecd.org/wbos/default.aspx See Annex 3 for notes (www.oecd.
org/edu/eag2005) // Singapore: incoming students estimated. 
China data via Institute of International Education, http://www.atlas.iienetwork.org/?p=53467 
Data on migrant stock as % of population from UN Population Div., http://www.un.org/esa/population/publications/
2006Migration_Chart/2006IttMig_chart.htm 
Data on students going abroad: http://www.uis.unesco.org/TEMPLATE/pdf/ged/2006/GED2006.pdf



26   •   NIASnytt 2/2007

higher education in asia    

that send abroad more students than they re-
ceive are Norway (7% more students outgo-
ing), Luxembourg (39%), Iceland (43%), Ire-
land (56% more), Greece (101%), and distant 
outliers, Korea (677%) and Mexico (732%). But 
the rate of students going abroad (per 100,000 
in the overall population) varies even more. 
The OECD average is 32; Ireland is the high-
est in the OECD with 400, surpassed by non-
OECD Singapore with 455; the USA is lowest 
of the 30 OECD nations at 7. Even given the 
fact that the USA has many good universities, 
and local students are influenced by incoming 
students of other cultures, it is arguable that 
US students and the nation might benefit from 
international experience in non-US settings. 
The rate is too low, and the USA now seeks 
to encourage more students to study abroad 
through funding programs such as the Na-
tional Security Language Initiative. 

For incoming foreign student stock (see at-
tached table), the OECD average international 
student density at the tertiary level is 178 
per 100,000 people in the overall population. 
Singapore has top place overall with an ap-
proximate figure of 1,411 foreign students per 
100,000 population; some 50% of these stu-
dents are from China, 12% from Malaysia, 12% 
from Indonesia. The Singaporean government 
hopes to double this number within five years, 
and keenly subsidizes incoming students (as 
do many nations; and of course in Europe 
some charge no tuition at all). While nations 
such as the UK and Denmark charge non-EU 
students a substantial premium, university 
courses are still considerably subsidized. Aus-
tralia’s large education industry is less subsi-
dized, yet they top the OECD table with a ratio 
of 947 per 100,000 population, or 532% of the 
OECD average. Australia is also attractive in 
allowing top foreign students a possible route 
to subsequent permanent residence or citizen-
ship. Among Nordic nations, the per-capita 
incoming student ratio is comparatively high, 
and only Finland is below the OECD average 
(79%). But the two Asian nations in the OECD 
rank far worse: Japan (68) is 38% of the OECD 

average, and Korea (16) is 9% of OECD aver-
age, with barely 1% the international student 
density of Singapore. 

We might expect that Japan and Korea 
would wish to encourage more inflow. Incom-
ing foreign students bring new ideas and per-
spectives to the classroom and to the wider 
community. They become part of an increas-
ingly global network for assorted peers and 
classmates, and their home and adopted com-
munities. They also bring and spend substan-
tial money from abroad to support themselves 
and any dependents. Some who discourage 
student exchange believe perhaps that isola-
tionism is strategically beneficial. But in our 
globally interlinked world, protecting domes-
tic specialties and local monopolies is highly 
costly both in terms of maintaining barriers 
and emerging opportunities lost to locked-in 
methods and technologies.

The term ‘entrepreneurial university’ means 
various things to different people. Some in 
academia look at dynamism and change, while 
others narrowly believe that entrepreneurial-
ism only and always revolves around revenue 
streams and managerialism; some view entre-
preneurialism itself as an impediment to their 
scholarly interests. Finlay (2005) traces the use 
of the term and compares it to alternatives, in-
cluding ‘the innovative university’, ‘the adap-
tive university’ and ‘academic capitalism’. He 
notes studies that use the entrepreneurial uni-
versity term to focus primarily upon change 
and academia’s response to turbulence, and 
urges looking more broadly than in education; 
the earliest relevant definition he notes is from 
1755, a definition of entrepreneur as ‘a special-
ised bearer of risk.’ The definition that Finlay 
applies to his own studies (p. 76) recognizes 
that parts of an organization might be best 
served by conventional methods, while other 
parts are entrepreneurial in response to some 
environmental disequilibrium. 

Clark uses the following definition in his 
book Creating Entrepreneurial Universities 
(1998 p. 3–4):
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‘Entrepreneurial’ is taken in this study as 
a characteristic of social systems; that is, 
of entire universities and their internal 
departments, research centers, faculties, 
and schools. The concept carries the 
overtones of ‘enterprise’ – a willful effort 
in institution-building that requires much 
special activity and energy. Taking risks 
when initiating new practices whose 
outcome is in doubt is a major factor. An 
entrepreneurial university, on its own, 
actively seeks to innovate in how it goes 
about its business. It seeks to work out a 
substantial shift in organizational character 
so as to arrive at a more promising posture 
for the future. Entrepreneurial universities 
seek to become ‘stand-up’ universities that 
are significant actors on their own terms. 
Institutional entrepreneurship can be seen 
as both process and outcome.

This definition is a good starting point. Shat-
tock (2003 p. 147) also mentions the risk-taker 
etymology (noting that the Oxford English 
Dictionary traces the word to 18th-century 
French origins, for one who hired a venue for 
musical performances hoping to subsequently 
profit from charging admission). These defini-
tions are useful where risk (and reward) are 
focused on an individual, but risk is a less use-
ful dimension if shared among thousands of 
stakeholders. My added caveat is that defining 
something as ‘entrepreneurial’ is often a mov-
ing target bound in time and place; what is 
now termed an ‘entrepreneurial activity’ might 
cease to be so after a period, or might not be at 
all in a different environment. 

Some places are consistently innovative. 
Sookmyung University in Korea has been 
highly methodical with its entrepreneurial-
ism and outreach to industry and wider so-
ciety. For example, they shrewdly opened-up 
underutilized campus space on Sundays for 
lease to community activities (a 10,000-mem-
ber church is a major tenant); such fundraising 
generates resources for new programs, schol-
arships and campus development. Sookmyung 
also is proactive: they not only developed their 
own administrative systems, but established a 
‘University Administration Academy’ that has 
now helped train professional administrators 

from over 100 other Korean universities.
Scholarship is quickly developing on the 

economic impact of novelty, creativity and in-
novation (as with Richard Florida (2002) The 
Rise of the Creative Class). Regions around the 
world are actively marketing themselves to en-
tice the best, brightest, and most ambitious; 
and also somehow to retain top locally-raised 
talent. The blossoming of human capital re-
quires resources; a recent trend is for universi-
ties to build business incubators and entrepre-
neurial support systems on campus, offering 
commercial and legal advice, space for small 
businesses, mentoring resources, and tutor-
ing on market incentives. Such universities are 
steadily driven to interact better with wider 
society and the commercial world. 

Very few Asian universities try to recruit the 
‘best and the brightest’ internationally. They 
support an internal market for faculty labor, 
and limit hiring to local nationals, or even 
predominantly to their own graduates. For-
eign staff, if existing at all, are on short-term 
contracts in the language department. This is 
a complex problem. Properly managing a di-
verse faculty requires robust management sys-
tems, but ‘management’ in most universities 
consists of co-opted academics with minimal 
administrative training. Most Asian nations 
don’t yet have integrated faculty (with a sub-
stantive international component); this is thus 
an area for savvy entrepreneurial progress. 

Repatriation is an important policy concern 
for university internationalization, especially 
in highly homogeneous East Asia. Many inter-
national students do not return to their former 
homes. This is perhaps natural; many domes-
tic students also relocate, especially migrating 
from rural areas. More graduates might return 
to their place of origin if they’d no econom-
ic need to find employment; but most upon 
graduation must somehow survive in the glo-
balized commercial world. Students naturally 
look for opportunity around them at univer-
sity or near where they live. If these graduat-
ing students are from overseas, this is legally 
complex: are they allowed to stay and work? 
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There are also further dimensions of complex-
ity. In parallel to university studies, a substan-
tial number of young people learn something 
of love. Relationships develop, and strong 
cross-border alliances are formed. These cases 
might confront social prejudices, yet migra-
tion policy must somehow adapt.

For-profit (corporate) universities are a rela-
tively new phenomenon in many parts of the 
world. Such higher education institutions are 
of many types; only a minority are accredited 
and degree-granting (many are primarily for 
internal corporate training). But those operat-
ing in the same domain as traditional univer-
sities are on the increase. Two Asian cases are 
reported in this issue, both with multiple suc-
cessful systems. The overall largest university in 
the United States in terms of student numbers 
is such a university: the University of Phoenix, 
with 200,000 students and 17,000 mostly part-
time faculty at 90 campuses and 154 learning 
centers (University of Phoenix 2007). They are 
a for-profit subsidiary of Apollo Group Inc., 
which has annual revenues of US$2.6 billion 
and approx. US$8.3 billion market capitaliza-
tion. Education is thus big business, and it can 
be profitable. 

Universities have many strategic dimensions 
and channels for outreach, but the future of 
the university as an open venues for knowl-
edge exchange is under threat. Should the flow 
of people and ideas be regulated, perhaps in 
some national interest? Science, technology 
and innovation are of major importance, and 
progress in these areas can have substantial 
economic and political impact. Is it truly sur-
prising if governments restrict access to cer-
tain laboratories or fields of inquiry? Perhaps 
some Asian nations now actively discourage 
foreign scholars and migrants through such 
considerations. 

University mechanisms cannot easily adjust 
to mercantilism. For example, the exchange of 
information between scholarly colleagues, and 
academic service (voluntarism), are important 
dimensions for impartial quality control and 
for keeping higher education more affordable. 

Loss of collegiality and voluntarism can easily 
lead to decreasing quality at higher cost. 

Higher-education mobility is blossoming; 
opportunities abound. Within the European 
Union, the home treatment rule means that 
students from all 27 EU nation pay tuition 
at domestic levels (if tuition is charged at all; 
Sweden, Greece, Italy, etc. charge nothing). 
Germany, France, and Denmark are beginning 
to attract revenues through tuition, but charge 
domestic (and thus EU) students little or noth-
ing. This is due in part to political considera-
tions, but also because high fees might drive 
their own best students elsewhere. Substan-
tial benefits can accrue from talented foreign 
students and immigrants; this is clear from 
key cases in the USA, Canada and Australia. 
Germany has recently revised its immigration 
laws to be more attractive to the highly skilled. 
From a student’s perspective, international 
education is one way to ‘get one’s foot in the 
door’ for multiple new opportunities. 

Universities in Asia are beginning to en-
courage top students from elsewhere by of-
fering scholarships and subsidies. Some such 
opportunities are developed at bilateral inter-
governmental level, as policymakers invest in 
improving awareness of their nation among 
key trading partners.

Possible student mobility is a huge change 
underway in Europe, especially with the ad-
vent of the Bologna Process and growing em-
phasis on creating global centers of excellence. 
Students from Asian nations are eager, clever 
and ambitious to be part of a dynamic future 
world. Many higher-education providers now 
hope that a past focus on North America and 
Australia for foreign studies will expand to 
Europe and Asia. Many universities are now 
developing proprietary strategies. This is 
sometimes solely brand management, but it 
also includes asserting the right to enter into 
exclusive types of commercial arrangements 
in search of revenues from intellectual prop-
erty. These considerations promise to alter the 
traditional liberal openness of universities, 
with a likely negative impact on scholarly ex-
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change, voluntarism, etc. Higher education is 
blossoming otherwise in so many directions 
– truly changing our world. y
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Now in press and available in September
Making Fields of Merit 
Buddhist Nuns and Gendered Orders in Thailand

Monica Lindberg Falk

Religion plays a central role in Thai society with 
Buddhism intertwined in the daily lives of the 
people. Religion also plays an important role in 
establishing gender boundaries. The growth in 
recent decades of self-governing nunneries and 
the increasing interest of Thai women in a Buddhist 
monastic life are notable changes in the religion–
gender dynamic.
  This anthropological study addresses religion 
and gender relations, analysing this through the 
lens of the lives, actions and role in Thai society of 
Buddhist nuns (mae chii). It raises questions about 
how the position of Thai Buddhist nuns outside the 
Buddhist sangha affects their religious legitimacy 
and describes recent moves to restore a Theravada 
order of female monks.
Gendering Asia, 1
September 2007, 304 pp., illus.
Hbk • 978-87-91114-65-6 • £45
Pbk • 978-87-7694-019-5 • £16.99

Breeds of Empire
The ‘Invention’ of the Horse in Southeast Asia and 
Southern Africa 1500–1950

Greg Bankoff and Sandra Swart (with Peter 
Boomgaard, William Clarence-Smith, Bernice de 
Jong Boers and Dhiravat na Pombejra)

Ships of empire carried not just merchandise, 
soldiers and administrators but also equine genes 
from as far afield as Europe, Arabia, the Americas, 
China and Japan. In the process, they introduced 
horses into new lands. This book thus explores 
the ‘invention’ of specific breeds of horse in the 
context of imperial design and colonial trade 
routes, focusing on Southeast Asia and southern 
Africa as well as the colonial trade in horses within 
the Indian Ocean. A fascinating study appealing 
both to scholars and the broad horse-reading 
public interested in all things equine.
NIAS Studies in Asian Topics, 42
September 2007, 272 pages, 8 maps, 5 illus
Hbk • 978-87-7694-014-0 • £35, $57
Pbk • 978-87-7694-021-8 • £14.99, $30

Village China at War
The Impact of Resistance to Japan, 1937–1945

Dagfinn Gatu

Whilst the explosive growth of the Chinese 
Communist movement during the war years of the 
1930s and ’40s is a fact, the nature of this expansion 
remains disputed. Here the author examines a set 
of interrelated issues that have so far not received 
comprehensive treatment with regard to the main 
Communist base areas in North China – regions 
where the party secured most of its recruits and 
where its policy programmes were most severely 
tested by Japanese military campaigns.
‘Gatu’s competent approach, convincing analysis 
and interpretation will make a significant and much 
needed contribution to the literature on the Chinese 
Communist Revolution.’ (R.G. Tiedemann, SOAS)
NIAS Monographs, 104
September 2007, 480 pp.
Hbk • 978-87-91114-83-0 • £55
Pbk • 978-87-7694-030-0 • £19.99 (early 2008)

Catalogue of Arabic Manuscripts
Codices Arabici & Codices Arabici Additamenta

Irmeli Perho

The third volume cataloging the Arabic material 
at the Royal Library, Copenhagen, describes 356 
manuscripts including the latest acquisitions. 47 
manuscripts are here described for the first time, 
whereas 309 manuscripts have been described 
in a Latin catalogue printed in 1851. In the new 
catalogue the mss are described in English and with 
more detailed information. The acquisition history 
of the collection reaches from the 17th century to 
the present day and the manuscripts reflect the 
interests of both scholars and book collectors.
Catalogue of Oriental Manuscripts, Xylographs, 
etc. in Danish Collections (COMDC) series, 5.3
September 2007, 3 vols, 1,600 pp., illus.
Hbk • 978-87-7694-012-6 • £200, $350
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